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1. Introduction 
1.1. Aim and Scope of the Guidelines 

This output aims to provide a reference document with a coherent set of practical guidelines and 
recommendations to foster transparency and recognition of the implementation of the Sustainable 
Development Goals (SDGs) in Small and Medium sized Enterprises (SMEs) through VET. 

The Guidelines will incorporate additional project outcomes, such as the assessment methods 
developed in the Virtual Campus, the Mobile Assessment App, and the insights gained from the pilot 
phase. Moreover, the Guidelines will assist and align with other European tools for transparency and 
recognition, such as ECVET, EQAVET, EQF, and Europass. 

This Guide includes. 

1. Current analysis of national and European policies in the implementation of the SDGs in SMEs 
through VET 

2. European tools and strategies for recognition of prior learning (non-formal and informal), 
properties of SME Green Skills HUB Recommendation Form  

3. Assessment of the pilot implementation of Virtual CAMPUS (IO2) and Mobile Assessment App 
(IO3) 

4. Recommendations to improve the transferability potential of project outputs and maximise 
understanding and usage of SME Green Skills HUB project outcomes among policymakers, 
educational institutions, stakeholders, and other potential users 

 

1.2. Context 

At the very early stages of the project timeframe, partners come together to produce a European 
Framework of Competences which is a reference of competencies in the implementation of the SDGs 
in SMEs through VET, using a common language to describe competences, skills, knowledge, and 
proficiency levels that can be understood across Europe, following European standards and 
frameworks of reference such as the EQF. This output is designed to meet the needs of VET teachers, 
trainers and mentors working to support SME staff and VET learners.  

Upon this basis, partners have developed content for six Training Units on the subject implementation 
of the SDGs in SMEs. These Training Units are divided into parts with specific learning content for each 
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and made freely available as Open Educational Resources on the Virtual CAMPUS (IO2). Mobile 
Assessment App (IO3) was developed in order to allow SME employees to assess their educational 
needs in their working environment, it also guides users to focus on areas that need more 
improvement and are more necessary to be qualified.  

The IO4 document, which outlines the aforementioned, provides a reference document to introduce 
project results and aims to explore further opportunities and options to implement SDGs in SMEs, with 
multiple aspects.  

 

2. Current analysis of national and European 
policies in the implementation of the SDGs in 
SMEs through VET 

The passage highlights the current state of training opportunities for promoting the Sustainable 
Development Goals (SDGs) in small and medium-sized enterprises (SMEs) in partner countries, thanks 
to a European policies analysis report that was created at the early stages of this output. It suggests 
that while there is an increasing focus on this subject, the available learning environments, and 
activities for VET (Vocational Education and Training) trainers are limited. Private institutions and 
universities are playing significant roles in providing education on SDGs. 

Although the official VET curricula do not include the implementation of SDGs in SMEs, training is 
being offered on relative topics in some partner countries. Some countries such as Portugal, have 
already started organizing specific trainings. However, supplementary materials specifically designed 
for VET education, including SDGs, are generally lacking or inadequate in partner countries. The 
implementation of SDGs in SMEs is a crucial aspect of fostering sustainable and responsible business 
practices. However, it is unfortunate that the official inclusion of this topic in the VET curricula is 
currently lacking. 

SMEs play a vital role in economic development, employment generation, and innovation in many 
countries. Integrating the SDGs into the VET curricula can effectively raise awareness among SME 
owners, managers, and employees about the importance of sustainable practices, encourage them to 
adopt sustainable business models, and enhance their contribution to achieving the global 
sustainability agenda. 
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Assessment, monitoring and evaluation methods in these countries used for the implementation of 
SDGs in SMEs tend to be more traditional methods, relying on annual reports, process-based 
evaluations, and performance-based evaluations. While there may not be a certification process 
specifically for SDGs in SMEs, a certification process aligned with European methodologies is generally 
available. 

To enhance the promotion of teaching SDGs, it is recommended to strengthen communication and 
cooperation between VET institutions and SMEs. This can be achieved through recommendations, 
exchanging good practices among trainers and companies, organizing workshops, focusing on 
necessary skills, developing programs, and aligning with the European Qualifications Framework (EQF) 
and the European Credit System for Vocational Education and Training (ECVET). 

 

3. European tools and strategies for 
recognition of prior learning (non-formal and 
informal), properties of SME Green Skills 
HUB Recommendation Form  

3.1. What is Recognition of Prior Learning? 

The process of finding, documenting, evaluating, and certifying formal, non-formal, and informal 
learning outcomes against benchmarks used in formal education and training is known as recognition 
of prior learning. As a result, it offers the chance for individuals to obtain credentials, credits toward a 
credential, or exemptions (from all or a portion of the curriculum, or even from an academic 
requirement for entry into a formal study programme), without having to go through a formal 
education or training program. 

This part aimed to recognize prior learning for implementing SDGs in SMEs which were defined in the 
IO1, with the help of European methodologies, tools, and frameworks. To formally recognize 
competencies, a procedure known as recognition of prior learning relies on an evaluation of learning 
outcomes. 

ECVET is a technical framework for the transfer, recognition and, where appropriate, accumulation of 
individuals’ learning outcomes to achieve a qualification. ECVET tools and methodology comprise the 
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description of qualifications in terms of units of learning outcomes with associated points, a transfer 
and accumulation process and complementary documents such as learning agreements, transcripts 
of records and ECVET users’ guides. 

In this project, the learning units were designed taking into account the ECVET criteria and tools. 
According to ECVET principles, the units that make up a qualification should be: 

a) Described in legible and understandable terms by referring to the knowledge, skills and 
competences contained in them,  

b) Constructed and organised coherently with regard to the overall qualification,  

c) Constructed in a way that enables discrete assessment and validation of learning outcomes 
contained in the unit. 

The specifications for a unit should include:  

● The generic title of the unit, 

● The generic title of the qualification (or qualifications) to which the unit relates, where 
applicable, 

● The reference of the qualification according to the EQF level and, where appropriate, the 
national qualifications framework (NQF) level, with the ECVET credit points associated with the 
qualification 

● The learning outcomes contained in the unit,  

● The procedures and criteria for assessment of these learning outcomes. 

 

In the first steps of the project, the European Framework of Competencies to implement the SDGs in 
SMEs was developed in collaboration with partners from five European countries — Ireland (INQS), 
Italy (FRI), Portugal (Mindshift), Spain (INFODEF and AEICE), and Turkey (GOI). Considering the six 
units of competence and the three-layer approach structuring the European Framework of 
Competencies to implement the SDGs in SMEs, a training curriculum was designed, considering the 
ECVET formula that is most commonly adopted all over Europe, which is 25 hours corresponding to 1 
ECVET point. 

 

3.2. Four Steps of Validation 

According to CEDEFOP1, there are four steps to validate prior learning. To clarify the basic features of 
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validation, the recommendation identifies four distinct phases: identification; documentation; 
assessment; and certification. 

1) Identification of an individual’s learning outcomes acquired through non-formal and informal 
learning. 

2) Documentation of an individual’s learning outcomes acquired through non-formal and informal 
learning.  

3) Assessment of an individual’s learning outcomes acquired through non-formal and informal 
learning. 

4) Certification of the results of the assessment of an individual’s learning outcomes acquired 
through non-formal and informal learning in the form of a qualification, or credits leading to a 
qualification, or in another form, as appropriate.’ (Council of the EU, 2012, p. 3, points 2a to 2d). 

 

In the process of Recognition of Prior Learning, the Identification step will be taken with the 
Performance criteria in the Mobile App (IO3), so that the individual’s learning outcomes will be 
identified. The idea is to provide a Self Assessment Tool (SAT) and let the learner identify his/her skills. 
After the SAT, a form will be provided that will allow the learner to better identify the outcomes he/she 
needs to go deeper into. It will also indicate where to find the units of competence needed to do so. (E-
Learning Platform links or directions). The third step will be taken via this Assessment Test. The test 
will be developed in this step (A3). The idea is to present a document that helps assess the learner’s 
prior learning. With the help of the European Framework of Competencies, 6 questions will be prepared 
based on each Learning Unit. Each partner, who is responsible for their unit, will prepare six questions. 
At the end of the day, there will be 36 questions in 3 aspects (Knowledge, Skill, Responsibility and 
Autonomy) which will help for assessment of prior learning.  

According to CEDEFOP1, most of the countries with validation arrangements in place make use of a 
wide range of tools for obtaining evidence on individuals’ knowledge, skills, and competences. ‘Tests 
and examinations’ are the single most frequently used method. 

For that purpose, the idea is to develop an Assessment Test for validation and recognition. Test 
questions need to be close-ended questions type like Multiple Choices, True and False, pairing tests 
etc. The document will serve as a Recommendation Form for assessing and validating prior learning in 
the implementation of SDGs in SMEs. After the contributions of the partners, all questions will be 
compiled into one file, which will form the Assessment Test. The assessment test can be seen in 
Appendix 1.  
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3.3. 10 principles to promote transparency and recognition of skills to implement 
SDGs in SMEs 

Recognition of Prior Learning (RPL) is a process that aims to acknowledge and value an individual's 
existing skills, knowledge, and competencies acquired through formal or informal learning experiences. 
Here are ten principles for implementing effective Recognition of Prior Learning: 

1. Equity and Accessibility: Ensure that the RPL process is accessible to all individuals, regardless of 
their background, age, or educational history. Promote equity by providing support and 
accommodations for individuals with diverse learning needs. 

2. Transparency: Communicate the criteria, process, and outcomes of RPL to the candidates. 
Ensure that the RPL process is transparent and well-documented, enabling candidates to 
understand how their prior learning will be assessed and recognized. 

3. Validity and Reliability: Establish robust and reliable assessment methods and criteria to evaluate 
the candidate's prior learning. Ensure that the assessment aligns with recognized industry 
standards and is conducted by qualified assessors to maintain the validity and reliability of the 
RPL process. 

4. Individualized Approach: Recognize that each candidate's prior learning journey is unique. Adopt 
an individualized approach to RPL, considering the diverse learning experiences, contexts, and 
evidence provided by the candidates. 

5. Stakeholder Collaboration: Foster collaboration between educational institutions, employers, 
industry bodies, and relevant stakeholders to develop and implement RPL processes. Involve 
these stakeholders in the design, assessment, and validation of RPL to ensure its relevance and 
alignment with industry needs. 

6. Recognition and Portability: Ensure that the recognition granted through RPL is widely accepted 
and portable within the education and employment sectors. Facilitate the transferability of RPL 
outcomes, allowing individuals to progress in their educational pathways or employment 
opportunities. 

7. Supportive Guidance: Provide candidates with guidance and support throughout the RPL 
process. Offer resources, information, and mentoring to assist them in identifying, documenting, 
and presenting their prior learning evidence effectively. 

8. Continuous Improvement: Regularly review and evaluate the RPL process to identify areas for 
improvement. Seek feedback from candidates, assessors, and stakeholders to enhance the 
efficiency, effectiveness, and relevance of RPL implementation. 
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9. Skill Mapping: Conduct a comprehensive assessment of the existing skills within the employee, 
trainee etc., Identifying areas where additional skills and knowledge are required for effective 
SDG implementation. 

10. Skills Recognition Mechanisms: Establish mechanisms for recognizing and valuing the skills and 
expertise of employees engaged in SDG implementation. This can include certifications, internal 
recognition programs, or participation in external sustainability initiatives. 

By adhering to these principles, RPL can become a valuable tool for individuals to have their existing 
skills and knowledge recognized, leading to increased educational and employment opportunities. It 
promotes lifelong learning, encourages skill development, and contributes to building a skilled and 
qualified workforce. 

In the SME Green Skills HUB project, all of these principles for Recognition of Prior Learning (RPL) have 
been taken into account. The project has also prioritized the validity and reliability of assessment 
methods, aligning them with industry standards and involving qualified assessors. An individualized 
approach has been adopted, recognizing the uniqueness of each candidate's prior learning journey 
with its Assessment App feature (IO3). These efforts in the SME Green Skills HUB project aim to create 
a robust and inclusive RPL framework that effectively recognizes and values the skills and knowledge 
of individuals, contributing to their educational and employment opportunities.  
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4. Evaluation of the pilot implementation of 
Virtual CAMPUS (IO2) and Mobile 
Assessment App (IO3) 

4.1. SME Green Skills HUB Pilot Review 

4.1.1. Context and Procedures 

 
This review, carried out by GOI, summarizes the results and conclusions from the two piloting phases 
of SME Green Skills HUB Virtual CAMPUS (IO2) and Mobile Assessment App (IO3) containing the 
training contents based on them. The review focuses on the results of the pilot implementations, their 
impact on VET teachers and SME employees in the context of the implementation of SDGs in SMEs 
what worked well, and lessons learnt. The follow-up and assessment of both pilot implementations 
were done with the proposed pilot methodologies provided by GOI. 

 

4.1.2. Pilot Methodologies and Assessment Tools for the Piloting  

The pilot methodologies were developed based on the Kirkpatrick Model of Evaluation5, one of the 
most used models for analysing and evaluating the results and effectiveness of training and 
educational programs considering that it takes into account any style of training, both informal and 
formal, to determine aptitude based on four levels criteria including Reaction, Learning, Behaviour, and 
Results. 

Based on this Model, the project adopted a non-linear and formative assessment considering that the 
learning and implementation process should be also evaluated so that the partnership can have 
sufficient feedback for recognition and validation. Accordingly, the following assessment tools were 
designed to use in both pilot stages:  

1. The reaction Sheet was designed for the assessment of the first two levels, Reaction and 
Learning, in Kirkpatrick Model. The tool was created with a learner-centred approach 
focusing on VET teachers' and SME employees’ experience regarding course objectives, 
learning materials and learning outcomes covered in the Virtual CAMPUS. 

2. The experience Questionnaire was designed aiming at monitor Behaviour and Results levels 
in the Kirkpatrick Model asking target groups about their experience in Virtual CAMPUS (VC) 
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and Mobile Assessment App. 

 

4.1.3. Structure and Stages 

 
Pilot Stage 1 

Participants were engaged in the Virtual CAMPUS and Mobile Assessment App at different levels of 
depth. The participants of pilot stage 1 were presented with the features and opportunities of both 
project tools. During the pilot, they were also encouraged to sign up for the VC and check out the App. 
This was expected to produce both the validation of the VC and training contents and to introduce the 
skills needed for the second stage which is the evaluation of VC contents with their colleagues or 
students. 

Pilot Stage 2 

After introducing project tools to the pilot attendees applied the knowledge acquired during the 
process in their daily routine working with the target beneficiaries (VET students and SMEs staff). 
They were allowed to freely navigate the e-learning contents, facilities of VC etc.  

 

4.2. Overall Evaluation Report 

The piloting process for the implementation of the SME Green Skills HUB project across multiple 
countries has been largely successful. The evaluation of the piloting process reveals positive outcomes 
and highlights areas for improvement to enhance the effectiveness of the project. This report provides 
an overview and assessment of the piloting process, drawing on the findings from the four evaluation 
reports (Spain, Türkiye, Italy, and Portugal) provided. 27 target users have participated in the piloting 
process and project tools introduced more than 100 target beneficiaries in piloting countries and the 
numbers are still growing.  

The piloting process showcased a commendable focus on working with clusters and representative 
entities from various fields. This approach facilitated collaboration among innovative companies and 
organizations, fostering the alignment of sustainability strategies with the Sustainable Development 
Goals (SDGs). The successful engagement of a significant number of entities and their respective 
partners indicates widespread interest in the project. The training sessions and continuous progress 
monitoring were effective in ensuring that participants understood the purpose and the functionality of 
the tools. Feedback from the entities involved demonstrated that the resources provided were valuable 
for advancing their sustainability efforts.  
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In the reports on the piloting process, VET schools emphasized the importance of a well-structured 
application process that clearly communicates the benefits of the project for VET students and SME 
employees. The comprehensive learning outcomes and interdisciplinary approach through projects 
like SME Green Skills HUB were appreciated by the teachers. However, it was evident that teachers 
lacked prior knowledge of SDGs, highlighting the necessity of integrating SDG-related training into the 
curriculum. Improved collaboration and communication between SMEs and VETs, facilitated by a 
dedicated platform, were recommended to enhance the effectiveness of SDG implementation. The 
feedback from SMEs indicated a greater focus on environmental and economic aspects of the SDGs, 
suggesting the need for increased attention to the social dimension. 

 

The piloting process demonstrated success by engaging multiple local entities and target users, 
exceeding the project's key performance indicators. The involvement of entities with diverse 
specializations and target users working in training and coaching activities within SMEs contributed to 
the project's effectiveness.  

The evaluation of the online courses and mobile assessment app highlighted their effectiveness in 
delivering well-structured and engaging content. However, the need for continuous updating of the 
online courses and further user familiarization with the platform functionalities was identified. 
Recommendations included numbering the modules for easy navigation within the VOOCs section and 
improving the introductory text of the mobile assessment app to clearly communicate its goals. The 
performance criteria and practical examples within the mobile assessment app were deemed relevant, 
but their extensive nature required consideration of a more interactive or shorter version. 

The transformative potential of the project to shape SMEs' corporate practices was acknowledged. 
However, more time and deeper integration of SDGs into company practices were recommended. 
Opportunities for SDG implementation, such as eco-friendly practices and responsible consumption, 
were identified by SMEs. The varying levels of prior knowledge and commitment among SMEs 
highlighted the importance of providing educational opportunities and practical lessons associated 
with successful case studies. Here are some elements that are key points of the piloting process: 

1. Successful Engagement: The piloting process achieved its objective of engaging a significant 
number of entities, including VET schools, SMEs, clusters, and representative organizations, 
from diverse sectors. 

2. Knowledge and Interest: Many of the entities involved already had a basic understanding of the 
SDGs and found the resources provided by the piloting process to be interesting and useful for 
advancing their sustainability efforts. 
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3. Multiplier Effect: The piloting process not only involved a substantial number of entities but also 
benefited from their extensive networks, allowing for the sharing of lessons learned and results 
with dozens of partners within their respective industries. 

4. Training and Support: The piloting process initially focused on conducting training sessions to 
explain the purpose and functionality of the tools used. Ongoing progress monitoring and 
feedback collection ensured continuous support for the participants. 

5. Positive Feedback: The evaluation feedback from the participants indicated that they found the 
piloting process valuable and expressed intentions to further engage with advanced 
sustainability mechanisms beyond the SDGs. 

6. Well-Structured Application Process: The success of the project relied on a well-structured 
application process that provided clear information on how it would positively impact the daily 
lives of VET students and SME employees. 

7. Comprehensive Learning Outcomes: The project's learning outcomes regarding skills and 
abilities were comprehensive and well-prepared, fostering an interdisciplinary approach 
through projects like SME Green Skills HUB. 

8. Need for Teacher Training: The majority of the teachers participating in the pilot program had 
limited knowledge and experience in SDGs, highlighting the importance of incorporating 
training on SDG implementation into the curriculum to bridge this gap. 

9. Enhanced Collaboration: The piloting process emphasized the need for increased collaboration 
and improved communication between SMEs and VETs, with recommendations for the 
development of a dedicated platform to facilitate interaction. 

10. Digitalisation: Most of the participants were very satisfied with the activities they planned 
because it was an opportunity to use digital tools. 

 

In conclusion, the piloting process demonstrated successful engagement, knowledge transfer, and 
support for entities involved in implementing sustainable practices aligned with the SDGs. The well-
structured application process, comprehensive learning outcomes, and emphasis on teacher training 
and collaboration contributed to the overall success of the piloting process. The feedback received 
from participants reflected their appreciation for the resources and their intent to further incorporate 
sustainability practices beyond the SDGs.  

However, as an overall evaluation of the pilot implementations, there are lessons learnt which will 
potentially contribute to the added value of SME Green Skills HUB project outputs: 
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1. Importance of Prior Knowledge: One of the key lessons learned from the pilot process is the 
significance of assessing the prior knowledge and understanding of the participants. While 
some entities and individuals already had a basic understanding of the SDGs, others required 
more foundational training. This highlights the need for tailored approaches that cater to the 
diverse levels of knowledge and experience among participants. 

2. Collaboration and Networking: The success of the piloting process was greatly enhanced by 
the collaborative efforts and networking opportunities provided to the participants. By bringing 
together entities from different sectors and industries, the pilot facilitated the sharing of 
insights, lessons learned, and best practices. This collaborative approach not only enriched the 
learning experience but also fostered a sense of community and collective responsibility 
towards sustainability goals. 

3. Integration into Curriculum: The pilot process revealed the importance of integrating SDG 
implementation into the curriculum of educational institutions. The limited exposure and 
knowledge of students and teachers regarding the SDGs highlighted the need for dedicated 
training and education programs to promote awareness and understanding. By embedding 
SDG-related content into the curriculum, educational institutions can ensure long-term 
sustainability education. 

4. Time Constraints and Flexibility: The pilot process encountered challenges related to time 
constraints, particularly in terms of the duration allocated for training and implementation 
within SMEs. The limited time frame affected the depth of engagement and hindered the ability 
to fully implement sustainable practices. It is crucial to allocate sufficient time and provide 
flexibility to participants to facilitate a more comprehensive understanding and successful 
integration of SDGs. 

5. Practical Application and Case Studies: The pilot process emphasized the importance of 
practical application and the use of case studies in training materials. By showcasing real-world 
examples of SDG implementation in SMEs, participants gained a better understanding of how 
sustainability practices can be effectively applied in their own organizations. The inclusion of 
practical exercises and case studies can enhance the learning experience and promote the 
practical implementation of SDGs. 

These lessons learnt highlight the significance of tailored approaches, collaboration, integration into 
curriculum, adequate time allocation, and practical application in future initiatives focused on 
promoting sustainability and SDG implementation. 
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5. Recommendations to improve the 
transferability of project outputs and 
maximise usage of project outcomes 
among potential users 

This document can be considered as a new instrument to support further maturing of recognition and 
accreditation policies on the implementation of SDGs in SMEs. There may be a handful of approaches 
that may be taken to help further the maturation of recognition and accreditation policies on SDG 
implementation in SMEs. These are conclusions and recommendations based on feedback collected 
during pilot activities in partner countries. 

● In Europe, acknowledgement of non-formal learning and training activities is still in the works. 
Despite significant efforts by member nations to validate non-formal learning, there is no 
European-wide quality certification and standards in all member countries. According to the 
European inventory on non-formal and informal learning, validation allows learners to gain 
portions of credentials through credits and exemptions, but other forms of non-formal 
qualifications and certificates, as well as specification creation, are less desirable. Assessment 
Questions located in Appendix 1 may help to recognize non–formal learning of individuals. 

● SME Green Skills HUB European Framework of Competencies (IO1), Virtual CAMPUS (IO2) and 
Mobile Assessment App (IO3) and/or some parts of them can be integrated into the training 
programs of VET education institutions that provide formal education, Lifelong or non-formal 
VET centres who provide non-formal education and SMEs who provides education to its 
employees with in-company trainers.   

● Given these results, it is not assured that implementing SME Green Skills HUB outputs as a 
non-formal training offer would result in the validation of learning activities, as there will be no 
standard SME Green Skills HUB training plan within a national context. It should be noted, 
however, that the provided by the SME Green Skills HUB Virtual CAMPUS might help with the 
validation process. 

● The piloting process involved a diverse range of participants, including vocational education 
and training (VET) providers, employees of small and medium-sized enterprises (SMEs), 
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managers, and in-company trainers. This demonstrated that the project has the potential to be 
utilized by a broad audience. 

● It is important to highlight that SME Green Skills HUB outputs have been designed and 
developed based on ECVET guidelines, learning outcomes approach, and defining them 
according to EQF levels. This ensures that they are potentially transferable across different VET 
frameworks in Europe. 
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6. Appendix 1. Assessment Questions 

 
 

Questions for Unit 1 - Introduction to the SDGs in Business  

Question 1. Select what value the successful implementation of the SDGs in small and medium-sized 
enterprises can bring to society and markets. More than one option is possible:  
- Strengthen education, thereby fostering more skilled and engaged employees.  
- Make progress on gender equality and women empowerment.  
- Making large markets such as China or India set an example in terms of sustainable business 

plans.  
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ge Question 2. What are the three broad areas covered by the 17 SDGs? 

- End poverty, gender equality and environmental sustainability. 
- Social justice, economic development and environmental sustainability.  
- End poverty, industrial development and environmental sustainability.  
Question 3. The SDG Compass is the reference guide for companies and SMEs on how they can align 
their strategies as well as measure and manage their contribution to the implementation of the SDGs. 
Select the five steps proposed by the SDG Compass in the correct order:  
- 1) Understanding the SDGs. 2) Defining priorities. 3) Setting goals. 4) Integrating. 5) Reporting and 

communicating.  
- 1) Understanding the SDGs. 2) Setting goals. 3) Defining priorities. 4) Integrating and 

communicating. 5) Reporting. 

Skill 

Question 4. Please determine whether the following statement is true or false:  
- Employee impacts generated by competitive SMEs can directly contribute to achieving no poverty 

(SDG 1), zero hunger (SDG 2), good health and well-being (SDG 3) and decent work and economic 
growth (SDG 8). (True) 

Question 5. Which ones of the following are benefits derived from the implementation of the SDGs in 
SMEs?  
- Identifying new business opportunities. 
- Enhancing the value of corporate sustainability. 
- Creating new departments dedicated to environmental sustainability in any area of business.  
- Strengthening private and public stakeholder relations. 
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Question 6. Please indicate which of the following you think is a good practice for the implementation 

 It is recommended that learners who want to recognize their previous learning in this 
field and prove their competence should pass this test with at least 75% success, which 
means that they must answer at least 27 questions correctly. 
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of the SDGs to generate benefits for business (more than one option is possible): 
- SMEs may work as providers of technical and vocational education through work-based learning 

programmes. 
- Creation of new business models aligned with one or more SDGs.  
- Find ways to align the company with each of the 17 SDGs, from its business to its relationship with 

its stakeholders.  

Questions for Unit 2. Understanding the Role of green skills in SMEs 

Question 1. What is the best definition of green skills? 
- Skills needed to adapt processes, services and products to climate change and the environmental 

regulations and requirements related to it. 
- The knowledge, abilities, values and attitudes needed to live in, develop and support a sustainable 

and resource-efficient society. 
- Both definitions are correct. 
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Question 2. Indicate if the following quote is true or false 
- Employees of SMEs need to upgrade their skills to meet the new skill requirements of green 

industries. This would include sectors like energy-efficient construction and retrofitting, renewable 
energy, recycling, and environmental services. This represents an opportunity for green SMEs to 
deliver inclusive growth by contributing to the skill development of their employees. (True) 

Question 3. Which of the following SDGs do you consider to be related to the development of green 
skills? 
- SDG 17: Partnerships for the goals. 
- SDG 8: Decent work and economic growth. 
- SDG 5: Gender equality. 
- SDG 7: Affordable and clean energy. 
- SDG 15: Life on land. 
- SDG 10: Reduced inequalities. 

Skill 

Question 4. Indicate which one of the following statements is correct. 
- The Green Action Plan, adopted in July 2011, is a reference document that includes the learning 

domains needed to develop green skills. 
- The Green Action Plan supports the implementation of the SDGs in SMEs. 
- The Green Action Plan was developed to support SMEs to take advantage of the opportunities 

offered by the transition to a green economy. 
Question 5. Indicate if the following statement is correct. 
- The circular economy is considered one of the best opportunities to boost green value chains 

based on resource efficiency, the reuse of materials and/or waste, and supporting cross-sector 
cooperation. (True) 

R
esp

o
n

sib
ility an

d
 

A
u

to
n

o
m

y 

Question 6. Which benefits can be considered a differentiation factor for SMEs who integrate green 
practices into their processes? 
- Improvement in the quality of products. 
- Advantage with current clients. 
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- Advantage in acquiring new clients. 
- Export opportunities due to environmental management. 
- Attracting better employees. 
- Better morale of employees. 
- All the above can be considered a differentiation factor. 

Questions for Unit 3. Defining sustainability priorities 

Question 1. Could you indicate which of the following are barriers to the implementation of a 
sustainability strategy in a company? 
- Inertia towards change. 
- Reluctance at the EU level to implement sustainability strategies. 
- The need for the initial investment of time and financial and human resources to achieve a 

coherent strategy. 
- Dangers for the workforce of implementing a sustainability strategy. 
- The mismatch between sustainability and commercial value. 
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sustainability priorities in a company?  
- Understanding what the “definition of sustainability priorities” means / Mapping the organisation's 

impact on the SDGs / Identifying sustainability priorities based on previously identified impacts. 
- Assessment of examples / Definition of Mapping the organisation´s impact on the SDGs / Final 

definition of impacts.                                                                                                                                                                                            
Question 3. Indicate whether the following statement is true or false: 
- When supporting a company in prioritising sustainability objectives, it is important to be able to 

provide practical examples and/or useful and measurable indicators, especially when pursuing an 
in-depth analysis. (True) 

Skill 

Question 4. Which of the following is important to consider when starting the guidance for the 
implementation of a sustainability strategy in a company? 
- Having a good understanding of the objectives and mission of the company and at least an 

overview of their activity. 
- Knowing the company's SDG strategy in advance. 
- Knowing the exact number of people who will be involved in defining the strategy. 
- Having an overview of the prioritisation process from the very beginning and being aware of 

alternative methodologies for companies with limited resources. 
Question 5.  Indicate whether the following statement is true or false: 
- The prioritisation strategies to be developed must opt either to reduce the negative impacts or to 

enhance the positive ones, and it is not advisable to mix the two of them. (False) 
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Question 6. Which of the following are important for proper prioritisation of sustainability objectives in 
the company? 
- Knowing how to identify priorities and objectives linked to the company's actual activity 
- Helping the company to gain autonomy for successive phases or iterations of the prioritisation 

process. 
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- Making sure that the team defining the sustainability strategy is composed only of highly 
experienced managers. 

- Making sure that the organisation is not influenced by the sustainability performance and priorities 
of others when conducting the analysis. 

Questions for Unit 4: Designing sustainability strategies and action plans 

Question 1. Which are the essential dimensions for the definition of a sustainability-oriented strategy?  
- Social - Environmental - Economic  
- Organisational - Cultural K

n
o

w
led

ge 

Question 2. Which are the fundamental dimensions to conduct a strategic analysis?  
- Analysis of the external environment (analysis of the political, technological, economic and social 

dimension). 
- Analysis of the internal environment (analysis of company resources and skills). 
- Analysis of the external environment (analysis of the political, technological, economic and social 

dimensions) and analysis of the internal environment (analysis of company resources and skills). 
Question 3. What is a sustainable Business Model? 
- The Sustainable Business Model (SBM) is the tool capable of defining the company's objectives 

only in social and environmental terms. 
- The Sustainable Business Model (SBM) is the tool capable of defining the company's objectives 

also in social and environmental terms and not only from an economic and financial point of view. 
- The Sustainable Business Model (SBM) is the tool capable of defining the company's objectives 

also in social and environmental terms but the priority remains on the economic and financial 
point of view. 

Skill 

Question 4. How to set up and explain a Balanced Scorecard (BSC)?  
- The Balanced Scorecard must consider objectives (strategic goals to be achieved in order to be 

successful), measures (indicators to measure performance), target (definition of the minimum 
quantitative values to be achieved), and initiatives (activities to be implemented to achieve the 
objectives). 

- The Balanced Scorecard must consider objectives (strategic goals to be achieved in order to be 
successful), measures (indicators to measure performance), and target (definition of the minimum 
quantitative values to be achieved). 

- The Balanced Scorecard must consider objectives (strategic goals to be achieved in order to be 
successful), measures (indicators to measure performance), target (definition of the minimum 
quantitative values to be achieved), initiatives (activities to be implemented to achieve the 
objectives), environmental (context in which the company operates). 

Question 5. How would you define and implement a business strategy? 
- The strategy is a tool and a development path by means of which the company. 
- The strategy is an idea and a development path by means of which the company. 
- A strategy is a tool and a development path by means of which the society. 
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Question 6. In order to introduce social responsible behaviours within SMEs, please define what 
Corporate Social Responsibility is: 
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- The voluntary integration of the strategic concerns of firms in their commercial operations and 
relations, beyond legal requirements and contractual obligations. 

- The voluntary integration of the social and ecological concerns of firms in their commercial 
operations and relations, beyond legal require obligations. 

- The voluntary integration of the social, ecological and strategic concerns of firms in their 
commercial operations and relations, beyond legal requirements and contractual obligations. 

Questions for Unit 5: Applying the PDCA cycle 

Question 1. What are the benefits of implementing a quality assurance and action planning model in 
SMEs? 
- To assure a continuous quality improvement of processes. 
- To increase control mechanisms and steer processes from a central position. 
- To collect data about mistakes and find possible solutions. 
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Question 2. What does PDCA stand for? 
Do you know the PDCA cycle model, its phases and what the acronym stands for? 
- Power to do controlled action. 
- Protocol to deliver certified action. 
- Plan do check act. 
Question 3. Which of these signs are indicators that introducing a structured approach in quality 
assurance would be beneficial? 
- Multiple correct answers possible. 
- Employee dissatisfaction. 
- Frequent mistakes in production or service provided. 
- Not achieving the desired quality of products or services  
- Poor business performance 

Skill 

Question 4. When you implement a quality assurance model by the PDCA model, which is the correct 
order? 
- Plan —> Do —> Act —> Check 
- Do —> Check —> Plan —> Act 
- Act —> Check —> Plan —> Do 
- Plan —> Do —> Check —> Act  
Question 5. What are things that are necessary to be able to autonomously follow through a PDCA 
process? 
- Understanding the PDCA cycle. 
- Have the authority to implement measures for quality assurance. 
- Be able to participate actively in each step process. 
- Being able to record/monitor what is happening at each step of the process. 
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action planning are successful? 
- The quality of services/products increases over a period of time. 
- Business owners are less concerned about their businesses. 
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- The business is likely to become more efficient because of less quality issues. 
- Employees will work harder to achieve the company goals. 

Questions for Unit 6: Outreaching sustainability achievements 

Question 1. Which one of the below statements is correct?  
- Every sustainability strategy fits every organisation. 
- Only young people can be reached by using social media. 
- By using social media, faster and more permanent communication with the target audience is 

ensured.  
- Small-sized companies don't need to report sustainability achievements. 
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Question 2. Choose the correct option for the following statements. 
- Organisations need to use the GRI/Regional (GRI - Global Reporting Initiative) Standards to create 

better Sustainability Reports. 
- Sustainability reports provide privacy/ transparency (transparency) to the company by detailing the 

measures taken. 
- All/big scaled (All) companies can contribute to the green economy by having sustainability 

reporting. 
Question 3. Which one of the below is not an important step for creating Sustainability Reports? 
- Defining priority of the Sustainable Development Goals targets. 
- Carrying out only economically viable activities. 
- Measuring and analysing 
- Reporting and integration Skill Question 4. Which of the following is a better strategy to ensure a far-reaching impact on 
dissemination activities for SMEs?  
- Using a single social media channel. 
- Targeting specific audiences. 
- Get advice from social media advisors. 
- Keeping sustainability reports private. 
Question 5. – Which one of the below is not among the benefits that companies can achieve by 
implementing sustainable development goals? 
- Discovering future business opportunities. 
- Ensuring companies sustainability. 
- Enhancing stakeholder relationships. 
- Steering the company's investments to a single area. 
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Question 6. - Which one of the below statements is wrong? 
- Consumers are tending to choose companies that care about sustainability. 
- The chance to address stakeholder expectations for transparency and accountability is welcomed 

with the adoption of the GRI Standards. 
- In terms of sustainability, only activities that will benefit the company should be reported.  
- Social media platforms can be used to monitor organisational dissemination activities. 

 


